	DETERMINATION - FACING ADVERSITY  |  Stage 3  |  English


	Summary
	Duration

	The unit focus is on people who experience adversity and setbacks in life but have a belief in a good outcome having hope, resilience, resourcefulness and determination.
	Sample term

6 weeks 


	Unit overview
	Program Developed by:

	The focus text will be "Ziba Came on a Boat" by Liz Lofthouse. In addition, students read, view and respond to a variety of spoken, print and digital texts that build their field of understanding on the topic and investigate how text structures and language features work together to communicate ideas.
	Shelly​ Turvey,​ Rob​ Webster​,​ Christine​​ Drach​​ and​ Diana​ Brien​

Cabramatta​ Public​ School


	Outcomes
	Assessment overview 

	English K-10

· EN3‑1A communicates effectively for a variety of audiences and purposes using increasingly challenging topics, ideas, issues and language forms and features

· EN3‑2A composes, edits and presents well-structured and coherent texts

· EN3‑3A uses an integrated range of skills, strategies and knowledge to read, view and comprehend a wide range of texts in different media and technologies

· EN3‑5B discusses how language is used to achieve a widening range of purposes for a widening range of audiences and contexts

· EN3‑6B uses knowledge of sentence structure, grammar, punctuation and vocabulary to respond to and compose clear and cohesive texts in different media and technologies

· EN3‑7C thinks imaginatively, creatively, interpretively and critically about information and ideas and identifies connections between texts when responding to and composing texts

· EN3‑8D identifies and considers how different viewpoints of their world, including aspects of culture, are represented in texts

· EN3‑9E recognises, reflects on and assesses their strengths as a learner
	Students will produce a variety of work samples throughout the unit which will be used to ascertain their level of understanding / achievement.

Students will be involved in individual and also peer reflection / feedback processes in order to evaluate their own and others achievements - measured against a jointly constructed rubric / criteria.

Observation, discussion and anecdotal evidence will also be used to assess student learning.​

Assessment​ will​ be​ conducted​ prior​ to,​ throughout​ and​ after​ the​ unit.


	Content
	Teaching, learning and assessment 
	Resources 

	Stage 3 - Speaking and listening 

Students:

Respond to and compose texts

· participate in and contribute to discussions, clarifying and interrogating ideas, developing and supporting arguments, sharing and evaluating information, experiences and opinions (ACELY1709) [image: image1.png]


 [image: image2.png]#ﬂ-




Stage 3 - Grammar, punctuation and vocabulary

Students:

Understand and apply knowledge of vocabulary

· understand the use of vocabulary to express greater precision of meaning, and know that words can have different meanings in different contexts (ACELA1512)
Respond to and compose texts

· select appropriate language for a purpose, eg descriptive, persuasive, technical, evaluative, emotive and colloquial, when composing texts
	Display​ image on​ IWB​​

· Discussion​ of​ emotions​ evoked​ from​ this​ image​​

· How​ does​ the​ image​ make​ you​ feel​?​

· Class​ brainstorm​ of​ "emotion"​ words​​

· What​ do​ the​ words​​ on​ the​ hand​ mean?​ -​ "I​ won't​ give​ up"​

Pre​ Assessment​ -​ create​ Tagxedo​ image​ as​ a​ class​ group.
	"Determination"​ by​ Baja​ Faith​ -​ image​ found​ on​ flickr​​ (http://www.flickr.com/photos/aubreyfaith/499130593/)

	Stage 3 - Speaking and listening 

Students:

Respond to and compose texts

· use interaction skills, varying conventions of spoken interactions such as voice volume, tone, pitch and pace, according to group size, formality of interaction and needs and expertise of the audience (ACELY1816) [image: image3.png]
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· participate in and contribute to discussions, clarifying and interrogating ideas, developing and supporting arguments, sharing and evaluating information, experiences and opinions (ACELY1709) [image: image5.png]
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Stage 3 - Writing and representing 

Students:

Respond to and compose texts

· use a range of software, including word processing programs, learning new functions as required to create texts (ACELY1707, ACELY1717) [image: image7.png]



Stage 3 - Reading and viewing

Students:

Develop and apply contextual knowledge

· understand how texts vary in purpose, structure and topic as well as the degree of formality (ACELA1504) [image: image8.png]#ﬂ-




Respond to, read and view texts

· navigate and read texts for specific purposes applying appropriate text processing strategies, for example predicting and confirming, monitoring meaning, skimming and scanning (ACELY1702) [image: image9.png]#ﬂ-




· recognise how aspects of personal perspective influence responses to text

· summarise a text and evaluate the intended message or theme

Stage 3 - Grammar, punctuation and vocabulary

Students:

Develop and apply contextual knowledge

· understand that language is structured to create meaning according to audience, purpose and context

Understand and apply knowledge of language forms and features

· show how ideas and points of view in texts are conveyed through the use of vocabulary, including idiomatic expressions, objective and subjective language, and that these can change according to context (ACELY1698) [image: image10.png]#ﬂ-




Stage 3 - Expressing themselves

Students:

Engage personally with texts

· recognise that ideas in literary texts can be conveyed from different viewpoints, which can lead to different kinds of interpretations and responses (ACELT1610) [image: image11.png]
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Develop and apply contextual knowledge

· make connections between students' own experiences and those of characters and events represented in texts drawn from different historical, social and cultural contexts (ACELT1613)
	MOVING​ -​ activity​ to​ be​ completed​​ in​ pairs​.​​

Brainstorm​ and​ record​ reasons​​ why​ people​ move​ from​ their​ homes.​

Sort​ into​ two​ columns:​​

· reasons​ why​ people​ move​ voluntarily​​​

· reasons​ people​ move​ against​ their​ will​​​​

Complete​ comprehension​ -​ Migration​ Stories.​​ Students​ share​ responses​ with​ other​ class​ members.

Students​ interview​ a​ member​ of​ their​ own​ family​ to​ discover​ their​ migration​ story.​ (Use​ the​ interview​ question​ scaffold​ worksheet)​.​

Interview​ questions​​:​ ​

· What​ is​ your​ name?​ ​

· What​ year​ did​ you​ come​ to​ Australia?​​

· What​ country​ did​ you​ come​ from?​ ​

· Why​ did​ you​ come​ to​ Australia?​ ​

· How​ did​ you​ feel​ leaving​ your​ home​ country?​ ​

· How​ did​ you​ get​ to​ Australia?​ ​

· What​ problems​ or​ dangers​ did​ you​ encounter​ on​ your​ journey​ to​ Australia?​ ​

· Describe​ your​ experience​ when​ you​ first​ arrived​ in​ Australia?​ ​

· How​ did​ you​ feel​ arriving​ in​ Australia?

Students​ share​ stories​ of​ their​ own​ experiences​ and​ family​ history​ in​ regards​ to​ why​ or​ how​ they​ came​ to​ Australia.​​

Show​ the​ cartoon​​ by​ Julie​ Smith, 'Migration-​ People​ on​ the​ Move'​ and​ discuss.​

Create​ a​ 'ToonDoo'​ (cartoon​ image)​ of​ their​ own​ family​ story.
	Website:​ www.globaleye.org.uk/archive/spring2k/focuson/indexh.html​
'Moving​' graphic​ organiser​

Comprehension​ sheets​ -​ 'Migration​ Stories'​​ (text​ found​ in​ Global​ Words​: Refugees​ and​ Migration​ Upper​ Primary​ English​ PETAA​ resource).

Interview​ scaffold​ worksheet

Cartoon​ by​ Julie​ Smith​ "Migration-People​ on​ the​ Move'​ Source:​ World​ Vision​ Australia​ 2010​ Get​ Connected,​ Issue​ 8​

 

	Stage 3 - Speaking and listening 

Students:

Respond to and compose texts

· participate in and contribute to discussions, clarifying and interrogating ideas, developing and supporting arguments, sharing and evaluating information, experiences and opinions (ACELY1709) [image: image14.png]
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· plan, rehearse and deliver presentations, selecting and sequencing appropriate content and multimodal elements for defined audiences and purposes, making appropriate choices for modality and emphasis (ACELY1700, ACELY1710) [image: image16.png]
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Stage 3 - Reading and viewing

Students:

Respond to, read and view texts

· use comprehension strategies to interpret and analyse information and ideas, comparing content from a variety of textual sources including media and digital texts (ACELY1703, ACELY1713) [image: image19.png]
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· summarise a text and evaluate the intended message or theme

· analyse and evaluate the way that inference is used in a text to build understanding in imaginative, informative and persuasive texts
	In​ groups​ of​ 3​ or​ 4,​ students​ reflect​ on​ a​ poster​ for​ Refugee​ Week​.​ Students​ answer​ questions​ from​ graphic​ organiser​ relating​ to​ their​ particular poster.​

Poster​ activity​ questions​ may​ include​:​​

· Description​​ -​ What​ can​ be seen​ in​ the​ poster?​

· Analysis​ -​ What​ image​ is​ in​ the​ foreground?​ What​ image​ is​ in​ the​ background?​ What​ colours​ have​ been​ used?​ What​ is​ the​ written​ text?​

· Interpretation​ -​ What​ is​ the​ purpose​ of​ the​ poster?​ Why​ have​ they​ chosen​ the​ text?​ What​ does​ it​ mean?​

· Evaluation​ -​ How​ effective​ is​ the​ poster​ in​ achieving​ its​ purpose?

Display​ poster​s​ on​ IWB​ -​ report​ back​ to​ class​ as​ group.
	Set​ of​ official​ Refugee​ Week​ posters​​ (variety​ of​ posters​ can​ be​ found​ at:​ http://www.refugeeweek.org.au/)

'Poster​ Activity'​ graphic​ organiser​​

Laptops

	Stage 3 - Speaking and listening 

Students:

Respond to and compose texts

· participate in and contribute to discussions, clarifying and interrogating ideas, developing and supporting arguments, sharing and evaluating information, experiences and opinions (ACELY1709) [image: image21.png]
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Stage 3 - Reading and viewing

Students:

Respond to, read and view texts

· navigate and read texts for specific purposes applying appropriate text processing strategies, for example predicting and confirming, monitoring meaning, skimming and scanning (ACELY1702) [image: image23.png]#ﬂ-




Stage 3 - Thinking imaginatively, creatively, interpretively and critically

Students:

Engage personally with texts

· think imaginatively when engaging with texts, using prediction, for example, to imagine what happens to characters after the text

· interpret events, situations and characters in texts

Respond to and compose texts

· analyse and evaluate similarities and differences in texts on similar topics, themes or plots (ACELT1614) [image: image24.png]#ﬂ-




Stage 3 - Expressing themselves

Students:

Develop and apply contextual knowledge

· make connections between students' own experiences and those of characters and events represented in texts drawn from different historical, social and cultural contexts (ACELT1613)
	Show​ cover​ of​ "Ziba​ Came​ on​ a​ Boat"​

Discussion​ of​ cover​ image​ and​ prediction​

Assessment:​ Using​ the​ 'Story​ Impression​'​ graphic​ organiser,​ which​ list​s words​ and​ phrases​ from​ the text,​ students​ create​ a​ short​ written​ prediction​ of​ what​ the​ story​ might​ be​ about.​

Suggested​ words​ and​ phrases​​:​ Ziba,​ Thoughts​ of​ home,​ up​ and​ down,​​ angry​ voices,​ fearful​ and​ sad,​ mother,​ boat​ rose​ and​ fell,​ father,​ live​ without​ fear,​ freedom,​ shivered,​​ cold​ winter​ nights​
Students​ have​ the​ opportunity​ to​ shar​e their​ predictions​ with​ the​ class.​​

Read​ 'Ziba​ Came​ on​ a​ Boat'​ text​ to​ students​​ and​ discuss.

Highlight​ the​ similarities​ and​ differences​ between​ class​ predictions​​ and​ the​ actual​ text.
	"Ziba​ Came​ on​ a​ Boat"​ -​ Liz​ Lofthouse​

'Story​ Impression​' graphic​ organiser

	Stage 3 - Speaking and listening 

Students:

Understand and apply knowledge of language forms and features

· use and describe language forms and features of spoken texts appropriate to a range of purposes, audiences and contexts

· use metalanguage to describe the effects of ideas, text structures and language features on particular audiences (ACELT1795) [image: image25.png]#ﬂ-




Stage 3 - Thinking imaginatively, creatively, interpretively and critically

Students:

Understand and apply knowledge of language forms and features

· understand how authors often innovate on text structures and play with language features to achieve particular aesthetic, humorous and persuasive purposes and effects (ACELA1518) [image: image26.png]#ﬂ-




· identify the relationship between words, sounds, imagery and language patterns in narratives and poetry such as ballads, limericks and free verse (ACELT1617)
Stage 3 - Expressing themselves

Students:

Respond to and compose texts

· discuss and explore moral, ethical and social dilemmas encountered in texts [image: image27.png]#ﬂ-
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Stage 3 - Reading and viewing

Students:

Respond to, read and view texts

· select, navigate and read texts for a range of purposes, applying appropriate text processing strategies and interpreting structural features, for example table of contents, glossary, chapters, headings and subheadings (ACELY1712) [image: image29.png]#ﬂ-




	Shaped​ Writing​ -​ the​ title​​ of​ 'Ziba​ Came​ on​ a​ Boat' could​ be​ described​ as​ being​ written​ in​ a​ "wave"​ shape.​ Why​ do​ you​ think​ this​ shape​ is​ used?​ What​ is​ another​ reason​ it​ might​ have​ been​ written​ in​ this​ shape?​

Select​ other​ words​ from​ the​ text​ to​ write​ in​ a​ way​ or​ shape​ that​ shows​ their​ meaning.​ An​ example​ is​ "up​ and​ down"​.
Gaps​ in​ the​ text​ -​ What​ isn't​ this​ story​ telling​ us?​ Start​ by​ thinking​ about​ what​ we​ aren't​ told​ between​ the​ sections​ where​ 'Ziba​ and​ her​ mother​ are​ running​ from​ the​ gunfire'​ and​ when​ 'they​ are​ on​ the​ boat'.​ Find​ other​ 'gaps'.​ Why​ may​ there​ be​ gaps​ in​ these​ places?
	Multiple​ copies​ of​ 'Ziba​ Came​ on​ a​ Boat'.​​

Activities​ sourced​ from:​ (Reading​ Enriches​ Learning:​ http://www1.curriculum.edu.au/rel/history/book.php?catrelid=1866)

	Stage 3 - Speaking and listening 

Students:

· participate in and contribute to discussions, clarifying and interrogating ideas, developing and supporting arguments, sharing and evaluating information, experiences and opinions (ACELY1709) [image: image30.png]
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Stage 3 - Reading and viewing

Students:

· interpret picture books, comic strips and sequences of digital images which do not contain written text [image: image32.png]



Stage 3 - Responding and composing

Students:

· recognise the techniques used by writers to position a reader and influence their point of view

Stage 3 - Thinking imaginatively, creatively, interpretively and critically

Students:

Develop and apply contextual knowledge

· compare how composers and illustrators make stories exciting, moving and absorbing to hold readers' interest
	Students​ discuss​ the​ images​ and​ why​ these​ features​ have​ been​ used​ and​ the​ feelings​ they​ envoke.​ ​​

Discuss:

· lines​ and​ shapes​​ eg​ curved​ for​ Ziba's​ father​ /​ straight​ for​ the​ boat

· colour​

· light​ sources​ and​ shadows​

· positioning​ e.g.​ when​ the​ viewer​ is​ close​ or​ distant​ from​ the​ scene
	Multiple​ copies​ of​ 'Ziba​ Came​ on​ a​ Boat'.

	Stage 3 - Speaking and listening 

Students:

Respond to and compose texts

· plan, rehearse and deliver presentations, selecting and sequencing appropriate content and multimodal elements for defined audiences and purposes, making appropriate choices for modality and emphasis (ACELY1700, ACELY1710) [image: image33.png]
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Stage 3 - Writing and representing 

Students:

Understand and apply knowledge of language forms and features

· plan, draft and publish imaginative, informative and persuasive texts, choosing and experimenting with text structures, language features, images and digital resources appropriate to purpose and audience (ACELY1704, ACELY1714) [image: image36.png]
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Stage 3 - Reading and viewing

Students:

Respond to, read and view texts

· interpret picture books, comic strips and sequences of digital images which do not contain written text [image: image38.png]



Stage 3 - Grammar, punctuation and vocabulary

Students:

Develop and apply contextual knowledge

· understand that choices in grammar, punctuation and vocabulary contribute to the effectiveness of texts

Stage 3 - Thinking imaginatively, creatively, interpretively and critically

Students:

Engage personally with texts

· interpret events, situations and characters in texts

Stage 3 - Expressing themselves

Students:

Respond to and compose texts

· identify and describe the representation of people, places and events in film and the media
	In​ small​ groups​, students​ are​ given​ one​ part​ of​ the​ text​ from​ 'Ziba​ Came​ on​ a​ Boat'​

· creat​e​ a​ frozen​ tableau of​ that​ part​ of​ text​

· portray​ and​ interpret​​ events,​ situation​s​ and​ character​ emotions​​​

· digital​ photos​ are​ to​ be​ taken​ of​ each​ 'frozen​ moment'​

· images​ are​ shared​ with​ the​ class​ and​ then​ placed​ in​ the​ correct​ sequence.​

· students​ then​ create​ their​ own​ short​ interpretation​ of​ the​ image​ they​ have​ created​ in​ written​ form.​ ​

· combine​ the​ image​ and​ text​ to​ create​ a​​ short class​ version​ of​ the​ story.

 
	​Frozen​ tableau/freeze​ frame​ description:​

http://www.npg.si.edu/cexh/eye/guide_literary1.htm
Digital​ cameras

	Stage 3 - Speaking and listening 

Students:

Respond to and compose texts

· participate in and contribute to discussions, clarifying and interrogating ideas, developing and supporting arguments, sharing and evaluating information, experiences and opinions (ACELY1709) [image: image39.png]
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Stage 3 - Reading and viewing

Students:

Respond to, read and view texts

· use comprehension strategies to interpret and analyse information and ideas, comparing content from a variety of textual sources including media and digital texts (ACELY1703, ACELY1713) [image: image41.png]
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· recognise how aspects of personal perspective influence responses to text

Stage 3 - Thinking imaginatively, creatively, interpretively and critically

Students:

Respond to and compose texts

· analyse and evaluate similarities and differences in texts on similar topics, themes or plots (ACELT1614) [image: image43.png]#ﬂ-




Stage 3 - Expressing themselves

Students:

Respond to and compose texts

· identify and describe the representation of people, places and events in film and the media
	Class​ looks​ at​ a​ map​ of​ refugee​ hotspots​ around​ the​ world.​​​​

Consider​ the​ title​ -​ 'Ali's​ Journey​ From​ Afghanistan'​

· brainstorm​ and​ discuss​ title​

· show​ related​ still​ images​ from​ the​ BBC website​ and​ have​ the​ students​ sequence​​ the images​ and​ justify​ reasoning​ for​ chosen​ sequence​​ -​ suggesting possible​ storyline​

· watch​ film​ -​ 'Ali's​ Journey​ From​ Afghanistan'​​

· compare​ to​ inital​ predictions​ of​ story

Class​ divides​ into​ 4​ groups​

· each​ group​ watches​ one​ short​ animated​ film​​ of​ a​ child's​ story​ (Navid,​ Rachel,​ Hamid​ and​ Juliane)​

· discuss​ and​ present​ overview​ of​ given​ animation​

· watch​ each​ film
	Ali's​ Journey​ from​ Afghanistan​ gallery​​ images​ (found​ at:​ http://www.bbc.co.uk/programmes/galleries/p00xldhw​​)​

​​

Navid's journey from Iran: http://www.bbc.co.uk/programmes/p00vdxny
Rachel's journey from a country in Eurasia: http://www.bbc.co.uk/programmes/p00vdxp0
Hamid's journey from Eritrea: http://www.bbc.co.uk/programmes/p00vdxrk   ​

Ali's journey from Afghanistan: http://www.bbc.co.uk/programmes/p00vc149 ​

J​uliane's journey from Zimbabwe: http://www.bbc.co.uk/programmes/p00vdxr9

	Stage 3 - Grammar, punctuation and vocabulary

Students:

Understand and apply knowledge of vocabulary

Stage 3 - Reflecting on learning

Students:

Respond to and compose texts

· formulate questions for specific purposes, eg to clarify and reflect [image: image44.png]#ﬂ-




	Post​ Assessment​ -​ In​ pairs,​ students​ create​ a​ Tagxedo​ image​ using​ vocabulary​ developed​ throughout​ the​ unit​.

Students​ respond​ to​ questions​ about​ key​ concepts​ using​ Socrative​ web​ ​tool.
	Tagxedo​​ (http://www.tagxedo.com/)

Socrative​ (http://www.socrative.com/)


	Related Texts
	Evaluation 

	Little​ Refugee​ -​ Anh​ Do​

Little​ Brother​ -​ Allan​ Baillie​

I​ Am​ David​ -​ Ann​ Holm​

Mahtab's​ Story​ -​ Libbly​ Gleeson​

Boy​ Overboard​ -​ Morris​ Gleitzman​

The​ Arrival​ -​ ​Shaun​ Tan

Refugees​ -​ David​ Miller​

Across​ the​ Dark​ Sea​ -​ Wendy​ Orr​ and​ Donna​ Rawlins​

The​ Treasure​ Box​ -​ Margaret​ Wild​ and​ Freya​ Blackwood
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