Chapter 3

Observing fundamental
movement skills

What's in this chapter?

This chapter introduces some ways to help you
observe and make judgements about the
development of students’ fundamental
movement skills.

The chapter includes a checklist for each of the
twelve fundamental movement skills to assist you
in observing the skill components. It also includes
professional development activities to help you
to understand and recognise the components of
each fundamental movement skill.

You should use the skills checklists and the
professional development activities in this
chapter along with the video, Get skilled: Get
active—Show me how. This video has examples
of students who are still developing and students
who are already proficient in each fundamental
movement skill.

Why should you observe
fundamental movement skills?

Teachers observe students in the classroom and
the playground performing a variety of skills. You
can use these observations to make judgements
about what students can or can’t do.

Observation is a valuable tool for teaching
purposes. When observing students’ fundamental
movement skills, you can use the information you
collect to:

* plan and program lessons or activities for the
whole class, small groups or individuals

e assist individual students by providing
feedback about their performance

* evaluate the effectiveness of your teaching
program.

How and when should you
observe fundamental
movement skills?

When observing fundamental movement skills
it is useful to keep in mind the following
considerations.

e Observation should be part of the natural
teaching and learning situation. Observation
needs to be unobtrusive, as some students
may alter their movement pattern if they are
aware that they are being observed.

* When observing students performing
fundamental movement skills, you should
focus on how the movement looks or which
components are evident in the performance,
rather than on the final outcome of the
movement, such as how fast the student ran
or the accuracy of the throw.

* Observation should be objective. This will
come with practice and discussion with
colleagues. Ask a colleague to observe
and make comments on the performance
of a small group of students. Compare
your observations with those of your
colleague.

* Fundamental movement skills need to be
observed in a variety of contexts and over a
period of time if you are to make a fair
judgement as to whether a skill has been
performed proficiently. Observation should
occur in as many situations as possible and in
a variety of contexts. This can include in
physical education lessons, in the playground
or at sport.

Observing fundamental movement skills

Chapter 3

43



44

What do you need to observe

about fundamental movement
skills?

The first step when observing students perform
fundamental movement skills, is to look at the
overall performance of a skill. The key to this is to
ask: Does it look right?

More detailed observations can be undertaken
when you are familiar with the individual
components of the skill and there is a clear
purpose for these observations. For example, it
may be to provide feedback to students or to
evaluate a unit of work focusing on kicking.

Itis not necessary to be a specialist PE teacher or
to have a strong background in sports to be able
to observe students and make judgements about
their performance of fundamental movement
skills. Most teachers have a good idea of what a
proficient performance looks like. It is the ability
to explain why a student doesn't look right that
requires a higher level of observational skill.

Introducing the checklists

Checklists have been provided in this resource to
help you with your observation and to make
judgements about students’ proficiency in
fundamental movement skills. There are twelve
checklists. Each has the following features:

* An overall check to prompt you to look at the
whole movement as it is being performed. Ifit
looks right, in terms of smoothness and the
coordination of the movement, then it is likely
that you have observed a proficient
performance of that particular skill.

e Organisers along the top of the checklist,
which provide a focal point for observations.
These may be body parts (e.g. legs, arms, head
and trunk), or phases of a movement (e.g.
preparation, propulsion and follow-through
on landing). They are presented not in the
order in which the skill should be taught, but
in the order in which they are observed.

Components of the skill. Each skill is broken
down into either introductory components,
which are the dark coloured boxes, or fine-
tuning components, which are the light
coloured boxes. See Chapter 2 for more
information about introductory and fine-
tuning components. If a student’s
performance of a skill does not “look right”,
then your observations should concentrate on
the individual components. The introductory
components are the ones that should be the
initial focus for teaching purposes. As the
student progresses, you may need to focus on
the fine-tuning components.

Photographs of the components, which model
proficient performance of the skill.

A comments section to allow you to record your
observations.

A hints for observation box. This section gives
you information about:

« the instructions to give to students

 the best place for you to be positioned for
observation

- what is needed to complete the skill e.g.
equipment.

Does it look right?
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Putting it into practice

Introducing the video

The video, Get skilled: Get active—Show me how,
has been produced to help you to develop your
observational skills. On the video, students from
Kindergarten to Year 5 demonstrate the twelve
selected fundamental movement skills. The
students are described as either developing or
proficient in their performance of each skill.
These demonstrations will assist you to gain an
understanding of each fundamental movement
skill and its components.

Each skill is presented on the video in the
following way:

* a graphic interface indicates the skill that is
being featured

e a coloured ball identifies the level of
performance of the skill (i.e. proficient or
developing)

e astudent performs the skill proficiently. The
text and the voice-over are used to highlight
each skill’s components

* anumber of students who have developed a
fewbutnot all of the components also perform
the skill. The voice-over is used to help focus
your observations on these developing
components

Exploring the components of the static balance

e the skill is demonstrated once again by the
proficient student. The text and a freeze frame
repeat the components of the skill.

The video should be used with the checklists of
the fundamental movement skills found earlier
in this chapter and the professional development
activities that follow.

Introducing the professional development
activities

The professional development activities in this
chapter will help you with your understanding
and observation of fundamental movement skills.
These activities can be used flexibly depending
on the needs of the different audiences using the
resource.

Some suggestions for using these activities
include:

* Atastaff development day, develop a PDHPE
K-6 scope and sequence with a focused
sequential approach to teaching fundamental
movement skills.

* Atstaff meetings, introduce three or four skills
per meeting and use the video to help teachers
come to recognise the components of each
skill.

* At stage or grade meetings, examine the
fundamental movement skills which should
be taught in the year or stage. Reflect on your
PDHPE programs and identify where

fundamental movement skills
will be taught. Create a list of
activities which enable students
to practise their fundamental
movement skills.

e At PDHPE
meetings, work through the
materials and develop
strategies to inform staff
about the issues relating to
fundamental movement
skills.

committee

* As an individual or with a
colleague, try some of the
activities in your own class
and discuss the findings with
a colleague.



ACTIVITY 1: Looking at the big picture

Purpose:
This activity is designed for a group situation, such as staff meetings, PDHPE committee meetings or
district PDHPE interest groups. It works best if you use a facilitator or presenter to lead the group
through the activity.

What's needed:

butchers paper or whiteboard
checklists for static balance and sprint run

snapshots of static balance and sprint run in
video, Get skilled: Get active—Show me how.

Steps:

1.

Ask the group to list the twelve fundamental
movement skills in this resource. When
completed, record them on butchers paper or
on a whiteboard.

. Discuss the following questions:

* Why might these skills be considered
“fundamental”?

* Howdo they vary from what you may have
previously thought to be fundamental
movement skills?

* What are your concerns about making
judgements about students’ proficiency in
performing these fundamental movement
skills?

* What is needed for you to be able to make
judgements effectively and confidently?

Examine the checklist for the static balance.
Discuss the layout and the terminology used
to describe the components. Refer to the
example on page 46.

. Invite each member of the group to work with

a partner. Take turns performing the static
balance. Use the checklist to evaluate your
partner’s performance. Share your findings
with your partner.

. Watch the introduction and the first skill on

the video, which is the static balance, to
become familiar with the format. Stop the

video after the final closing shot of the
proficient performance of the static balance
(i.e. before the sprint run).

6. Ask the group to locate the “Overall check”

column on the static balance checklist. Invite
the group to complete the overall check
column for the static balance for the students
on the video. Ask the group how they identified
which was the proficient student. Recall the
comments made on the video for the static
balance. Direct the group to the links between
the student’s performance, the text on screen,
the voice-over and the checklists.

. Now examine the sprint run checklist. Invite a

member of the group to perform this skill. As
a group, make a decision about the overall
check: Does it look right?

Watch the relevant section of the video.
Encourage the group to make comments
about the students’ performances. Discuss:

* What were the observable differences
between the performance of the proficient
student and the developing students?
Encourage the use of language similar to
the components when making comments.
For example “trunk unstable, lands flat-
footed.”

e Compare your observations and comments
with those on the video.

. Negotiate with the group how this session is

to be continued. For example:

«  Devote some time now and some time in
the near future to work through a similar
process to become familiar with all the
skills and their components.

«  Watch all of the video, with discussion
breaks after a number of skills.

Observing fundamental movement skills
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ACTIVITY 2: Focussing on a skill

Purpose:

This activity is designed to enable teachers to become familiar with the components of fundamental
movement skills and to further develop their observation skills. It can be undertaken as a group activity
or on an individual basis.

What's needed:

e a selection of checklists for fundamental
movement skills

e video, Get skilled: Get active —Show me how.

Steps:

1. Afterreviewingall the fundamental movement
skills and their components, choose one or
two skills to focus on and observe in more
detail.

2. Cue the video to the relevant skill. Play the
video with the volume off (so that you cannot
hear the voice-over). Use the checklist to
record your observations of the students on
the video. Replay the video to observe the skill
a number of times.

3. Discuss your observations with the rest of the
group.

4. Replay the video with the volume up to enable
you to hear the voice-over. Compare and
discuss your observations with the comments
made on the video. Are there any other things
you observed?

5. Repeat this process, focusing on other
fundamental movement skills.




ACTIVITY 3: Testing yourself

Purpose:
This next activity can be done individually or with a colleague. It is designed to allow you to apply the
knowledge and skills gained from activities 1 and 2, and to observe students in a natural setting.

What's needed:
e checklist for one fundamental movement skill

¢ students demonstrating this skill in a variety
of situations.

Steps:

1. Selectafundamental movement skill and work
through the accompanying checklist. Once
you are familiar with the features of the
checklist and the components of the skill (you
may wish to refer to the video for this), set up

some opportunities to practise observing the
skill.

2. Some suggestions include:

+ Observe a small group of students in the
playground.

« Observe students in a class situation.
« Observe selected students at sport.
« Observe students in a variety of contexts.

The focus of your observation should be on
the skill components, not the outcome.

3. Remember to concentrate on one
fundamental movement skill, as students will
demonstrate a wide variety of movements in
their activities.

Observing fundamental movement skills
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