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	Objective A

Communicate through speaking, listening, reading, writing, viewing and representing.
	Objective B

Use language to shape and make meaning according to purpose, audience and context.
	Objective  C

Think in ways that are imaginative, creative, interpretive and critical.
	Objective D

Express themselves and their relationships with others and their world.
	Objective E

Learn and reflect on their learning through their study of English.

	Speaking and Listening 1

EN2-1A Communicates in a range of informal and formal contexts by adopting a range of roles in group, classroom, school and community contexts 
· Develop & apply contextual knowledge

· Understand & apply knowledge of language forms and features.
· Respond to & compose texts
Writing & Representing 1

EN2-2A Plans, composes and reviews a range of texts that are more demanding in terms of topic, audience and language 
· Develop & apply contextual knowledge

· Understand & apply knowledge of language forms and features 
· Respond to & compose texts
H’writing & Digital Technologies

EN2-3A Uses effective handwriting and publishes texts using digital technologies 
· Develop & apply contextual knowledge

· Understand & apply knowledge of language forms and features 
· Respond to & compose texts
Reading & Viewing1

EN2-4A Uses an increasing range of skills, strategies and knowledge to fluently read, view and comprehend a range of texts on increasingly challenging topics in different media and technologies 
·  Develop & apply contextual knowledge

· Understand & apply knowledge of language forms and features 
· Develop and apply graphological, phonological, syntactic & semantic knowledge.

· Respond to, read & view  texts
Spelling

EN2-5A Uses a range of strategies, including knowledge of letter–sound correspondences and common letter patterns, to spell familiar and some unfamiliar words 
· Develop & apply contextual knowledge

· Understand & apply knowledge of language forms and features 
· Respond to & compose texts

	Speaking and Listening 2

EN2-6B Identifies the effect of purpose and audience on spoken texts, distinguishes between different forms of English and identifies organisational patterns and features 
· Develop & apply contextual knowledge

· Understand & apply knowledge of language forms and features 
· Respond to & compose texts
Writing & Representing 2

EN2-7B Identifies and uses language forms and features in their own writing appropriate to a range of purposes, audiences and contexts 
· Develop & apply contextual knowledge

· Understand & apply knowledge of language forms and features 
· Respond to & compose texts
Reading & Viewing 2

EN2-8B Identifies and compares different kinds of texts when reading and viewing and shows an understanding of purpose, audience and subject matter 
· Develop & apply contextual knowledge

· Understand & apply knowledge of language forms and features 
· Respond to, read  & view  texts
Grammar, Punctuation  & Vocab

EN2-9B Uses effective and accurate sentence structure, grammatical features, punctuation conventions and vocabulary relevant to the type of text when responding to and composing texts 
· Develop & apply contextual knowledge

· Understand & apply knowledge of language forms and features 
· Understanding & apply knowledge of vocabulary

	Thinking Imaginatively & Creatively

EN2-10C Thinks imaginatively, creatively and interpretively about information, ideas and texts when responding to and composing texts 
· Engage personally with texts
· Develop and apply contextual knowledge
· Understand and apply knowledge of language forms and features
· Respond to and compose texts

	Expressing Themselves

EN2-11D Responds to and composes a range of texts that express viewpoints of the world similar to and different from their own 
· Engage personally with texts
· Develop and apply contextual knowledge
· Understand and apply knowledge of language forms and features
· Respond to and compose texts

	Reflecting on Learning

EN2-12E Recognises and uses an increasing range of strategies to reflect on their own and others’ learning 
· Develop and apply contextual knowledge
· Understand and apply knowledge of language forms and features
· Respond to and compose texts



	
	Teaching/Learning Activities
	Resources

	Objective B

Use language to shape and make meaning according to purpose, audience and context.
Objective  C

Think in ways that are imaginative, creative, interpretive and critical.

	· Chapters 1 & 2

· Create a diary entry from the viewpoint of Rowan ©
· Construct a pictorial time line which summarises what happens throughout the story. (B)
· Create a cause and effect diagram for the first chapter (B)




· Discuss features of a first chapter in a Narrative. It needs to set the scene, create interest and capture the reader. It introduces the problem that the characters need to solve.
· Take a closer look at ideas about witches and debate whether Sheba is a witch or just a crabby old woman. Students have 2 minutes to brainstorm a list of adjectives to describe witches. Make a class list. After a discussion, read the scene with Sheba to consider her witchiness. Do “Lay it on the Line”. Students who think Sheba is a witch stand at one end of the line. Students who thought she was just a crabby old woman stood at the opposite end. Students who thought something in the middle lined up accordingly. Get a few spokespeople to share the logic behind their thinking.
· Students consider the role of adjectives in creating a description.(b)
Sheba hunched her shoulders and stared at Rowan. In the firelight her eyes looked red. Her forehead was bound with a purple rag, and her hair hung like thin grey tails around her face. She smelt of ash and dust, old cloth and bitter herbs. Rowan reached her chair, placed the round yellow cheeses on her lap and backed swiftly away, holding his breath, trying not to look at her.

Intent: 
Emily Rodda uses many of the senses when she describes the witch Sheba in ‘Rowan of Rin’. 

Her description tells us how scary Sheba is. In fact, we can infer that she might even be a witch. 

How she did it: 

Actions: Emily Rodda builds a picture of Sheba first in describing her actions. She uses words like ‘hunch’ and ‘stare’ to show how threatening she is. 
Appearance: Rodda describes Sheba’s appearance, with red eyes, and a forehead bound with a purple rag. Witches identify with the colour purple. Rodda uses similes in her description of Sheba’s appearance to make the imagery clear. For example, she says that Sheba’s hair hung ‘like thin grey tails around her face.

Smell: Unusually, Rodda describes how Sheba smells: of ‘ash and dust, old cloth and bitter herbs’. These are more suggestions that Sheba is a witch: witches cook in a cauldron over the fire, and they make spells with herbs. 

Reactions: Finally, we know how scary is by Rowan’s reaction to her. When he gives Sheba a cheese, he doesn’t turn his back on her in case she does something to him, and he gets out as quickly as he can. We can infer from him holding his breath that she doesn’t smell very good. Perhaps he doesn’t look at her in case she casts a spell on him. 

Summary: Emily Rodda’s use of the senses is very powerful in conveying to the reader the image of a very fearsome old woman.

Have students draw a picture of Sheba using the imagery within Emily Rodda’s words. Discuss the depth of their drawings due to her use of language. 
Example

Michael O
He kicked the ball and stared at the goal post. In the sun his face glowed. His leg was bound with a brown leg wrap, and his hair shone like crystals on his head. He smelt of dirt, sand and wet grass.

Michael K. with all of his 11-year-old strength handpassed the football to Michael O and ran slowly back, breathing slowly, trying not to look back.

But Michael O ran off with the ball. He was bouncing the ball on the ground.

Critique of my writing

Intent: 

Michael O is my hero. I think he looks great on the football field. I wanted to use imagery to show what he looks like in the middle of a game when he’s all sweaty and smelly and covered in mud. 

How I did it: 
Actions: 
I began with two actions. First I began with ‘kick the ball’ because that’s the most important thing Michael does. I chose ‘stared’ because he’s very focused when he’s in the middle of a game. 

Appearance: 
Next I described Michael O’s appearance. I put him in the sun so that it would shine like a spotlight. His face glowed because he’s a hero but also because he’s sweaty. 

I described the leg wrap on his leg because that shows that even though he has an injury, he still plays on. I used the simile ‘shone like crystals’ to show that his hair was sweaty but in a good way. 

Smell: 
I described how Michael would smell after he’d been on the pitch for a while. He would smell like the mud he had fallen in. 

Reactions: 
I included my own reaction because I wanted to see myself playing footie with Michael. But he’s very focused so he didn’t kick the ball back to me, he just ran off with it. 

Summary: 
My description of Michael O’Loughlin conveys a clear image of an active and focused footballer.
· Using the scaffold from Emily Rodda and the example above, have students create a description of someone in the room or in their family. 
Chapters 3 &4 ©

Create a sociogram that shows all the people of Rin, the role they play in the community and their connections to one another. Give students time to rescan through the book to find the details they require.




· Discuss how we make judgments’ of each others’ character in real-life using appearance, conversation and actions.

· Discuss how this translates to a book and examine characterization in terms of description, dialogue, actions and thoughts. 

· Group students to represent the members of the party going up the mountain.

Group scans through the book (up to this point) to find out what Emily Rodda revealed about their character. Have students create a wordle and a picture of their character.  For more information on each character  go to http://www.scholastic.com.au/titles/rowanofrin/
· Students make a short video interview using Ipads – one person pretends to be the character, another, the interviewer, and a third the camera person. The interviewer asks questions about how the character is feeling about the impending journey.
Chapters 9 & 10 ©

We all have fears or dislikes that we avoid-things that prevent us being the best we can be. Think about things you avoid, or the fears you have. How would you have felt if you were in Rowan’s position when he:

• climbed the cliff?

• walked through the spider forest?

• crossed the swamp?

• crawled through the cave?

• met the dragon?

• slid down the watercourse to Rin?

• was re-united with Star and greeted by the people of Rin?

· Students write a paragraph about one of their fear including the reason for it and the way they deal with it.

· Use students’ lists to create a class word cloud for fears with Wordle.
· Discuss when fear is good/bad and how it can be used to your advantage.



• What is a phobia? Find out what these phobias are: agoraphobia, claustrophobia, arachnophobia, hydrophobia, mysophobia.

• Was there a person on the quest who didn’t have a fear or a phobia? Write down what you thought were each character’s fears.

• What was Rowan’s phobia?

• What was different about Rowan compared with the others on the quest when it came to their phobias?

· (B) Review the last chapter to consider how Emily Rodda tied together all the loose ends. Consider which information was necessary early in the story to make the ending believable. Discuss the imagery used to provide a sense of desperation during the climax. Discuss Emily Rodda's use of stars to break up the chapter and provide details about other characters elsewhere in the story. 

• Draw what you think the spider forest looked like. Use only black and white in your illustration.  ©
Discuss how to draw trees in different ways and the fact that if the effect wanted is spooky then the ‘lollipop’ kind of tree that many children draw is not really appropriate. Encourage students to draw each branch of each tree and to not worry too much about foliage. Having done this, and looked at examples of how artists portray trees, the teacher should read the chapter about the spider forest out loud. Encourage students to draw whilst you are reading. The chapter may need to be read aloud a couple of times. Finished drawings should take several sessions, and can be touched up using a silver pen to highlight the spider webs. Some students may elect to use only lead pencil for this exercise. Others might use black felt-tipped pens. Either produces great results. Emphasise to students that they should listen to the description a few times as you read it out, and then attempt their drawings. The beauty of this exercise is that students don’t have to copy anything from reality and therefore don’t risk being ridiculed because of poor copying skills-it is all from their imagination.


	Information on witches
Internet access for students – character info, wordle and dictionary meanings.

Ipads (or some other medium to film)




	Assessment / Collecting Evidence

	Observation
Anecdotal Records
Checklist / Matrix

Rubric (CTJ)

Self-Assessment
Peer Assessment

Student Teacher Conference

Journals 

Assessment task
	Assessment task:  Focus on the beginning of the story only…how does you set the scene and get us engaged in your adventure?
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	Objective A

Communicate through speaking, listening, reading, writing, viewing and representing.
	Objective B

Use language to shape and make meaning according to purpose, audience and context.
	Objective  C

Think in ways that are imaginative, creative, interpretive and critical.
	Objective D

Express themselves and their relationships with others and their world.
	Objective E

Learn and reflect on their learning through their study of English.

	Speaking and Listening 1

EN2-1A Communicates in a range of informal and formal contexts by adopting a range of roles in group, classroom, school and community contexts 
· Develop & apply contextual knowledge

· Understand & apply knowledge of language forms and features.
· Respond to & compose texts
Writing & Representing 1

EN2-2A Plans, composes and reviews a range of texts that are more demanding in terms of topic, audience and language 
· Develop & apply contextual knowledge

· Understand & apply knowledge of language forms and features 
· Respond to & compose texts
H’writing & Digital Technologies

EN2-3A Uses effective handwriting and publishes texts using digital technologies 
· Develop & apply contextual knowledge

· Understand & apply knowledge of language forms and features 
· Respond to & compose texts
Reading & Viewing1

EN2-4A Uses an increasing range of skills, strategies and knowledge to fluently read, view and comprehend a range of texts on increasingly challenging topics in different media and technologies 
·  Develop & apply contextual knowledge

· Understand & apply knowledge of language forms and features 
· Develop and apply graphological, phonological, syntactic & semantic knowledge.

· Respond to, read & view  texts
Spelling

EN2-5A Uses a range of strategies, including knowledge of letter–sound correspondences and common letter patterns, to spell familiar and some unfamiliar words 
· Develop & apply contextual knowledge

· Understand & apply knowledge of language forms and features 
· Respond to & compose texts

	Speaking and Listening 2

EN2-6B Identifies the effect of purpose and audience on spoken texts, distinguishes between different forms of English and identifies organisational patterns and features 
· Develop & apply contextual knowledge

· Understand & apply knowledge of language forms and features 
· Respond to & compose texts
Writing & Representing 2

EN2-7B Identifies and uses language forms and features in their own writing appropriate to a range of purposes, audiences and contexts 
· Develop & apply contextual knowledge

· Understand & apply knowledge of language forms and features 
· Respond to & compose texts
Reading & Viewing 2

EN2-8B Identifies and compares different kinds of texts when reading and viewing and shows an understanding of purpose, audience and subject matter 
· Develop & apply contextual knowledge

· Understand & apply knowledge of language forms and features 
· Respond to, read  & view  texts
Grammar, Punctuation  & Vocab

EN2-9B Uses effective and accurate sentence structure, grammatical features, punctuation conventions and vocabulary relevant to the type of text when responding to and composing texts 
· Develop & apply contextual knowledge

· Understand & apply knowledge of language forms and features 
· Understanding & apply knowledge of vocabulary

	Thinking Imaginatively & Creatively

EN2-10C Thinks imaginatively, creatively and interpretively about information, ideas and texts when responding to and composing texts 
· Engage personally with texts
· Develop and apply contextual knowledge
· Understand and apply knowledge of language forms and features
· Respond to and compose texts

	Expressing Themselves

EN2-11D Responds to and composes a range of texts that express viewpoints of the world similar to and different from their own 
· Engage personally with texts
· Develop and apply contextual knowledge
· Understand and apply knowledge of language forms and features
· Respond to and compose texts

	Reflecting on Learning

EN2-12E Recognises and uses an increasing range of strategies to reflect on their own and others’ learning 
· Develop and apply contextual knowledge
· Understand and apply knowledge of language forms and features
· Respond to and compose texts



	
	Teaching/Learning Activities
	Resources

	Objective A

Communicate through speaking, listening, reading, writing, viewing and representing.
EN2-4A

Discuss how a reader's self-selection of texts for enjoyment can be informed by reading experiences

Discuss how authors and

illustrators make stories exciting, moving and absorbing and hold readers’ interest by using various techniques, eg character development and plot tension

(ACELT1605)
EN2-2A

Create imaginative texts based

on characters, settings and

events from students’ own

and other cultures using

visual features, eg perspective,

distance and angle

(ACELT1601, ACELT1794)
	· Luke's Way of Looking is about celebrating the uniqueness of the individual and being courageous enough to look at the world differently. Matt Ottley, as the illustrator, provides a variety of artistic techniques, which the activities explore in detail. Luke's Way of Looking encourages children to experiment with drawing and painting and 'take risks'. 
· Getting ready for the Book

 The children complete the following profile about themselves and then share their responses with someone else. How are each person's responses different?

Personal Profile

Name:

Country of Birth:

Languages spoken:

Hair colour: _____________ Eye colour: _______________

Height: ______________

Favourite things

Book:

CD:

Colour:

Food:

Television program:

Movie:

Game:

Song:

Item of clothing:

Questioning:

What makes you happy? Angry? Sad?

What can you do well?

What would you like to do better?

What would you never give up?

What would you never do again?

What is the most difficult thing you have ever done?

What place would you most like to visit?

Who would you most like to meet?

If you could rule the world, what would you do?

Introducing the Book

· The teacher shows the children the front cover and reads the title. The children predict what the book is going to be about. Discuss title, cover, other books by author (My Place) and illustrator.

· Use prediction strategy through the story.

· Read story. What is the author trying to convey to us. How does the illustrator convey the change in Luke’s way of thinking (black and white- colour)

· The teacher reads the book straight through without stopping. What is the story about? How did Luke feel at the beginning of the story? How did he feel at the end? Why did Luke change? How did the illustrator show that Luke had changed? Brainstorm ideas and students write responses on Smartboard or butcher paper to refer to. 
· How does the illustrator show Luke's changing feelings? For example, the first five double page spreads show very little colour. Why are Luke's paintings the only touch of colour in the beginning? Why is the art gallery such a dramatic contrast? How does the way Luke is drawn show change?

·  List the things Mr Barraclough did in his art lessons. Was Mr Barraclough a good teacher? If you were Mr Barraclough, what would you have done? Why? List  characteristics of what they think is a ‘good teacher’. Make a class list of these ideas.
·  At the end, why didn't Mr Barraclough know what to say? Will Mr Barraclough change? Does the illustrator change the way he depicts Mr Barraclough?

ADJUSTMENTS

The teacher scaffolds the students attempts in activating prior knowledge and while reading strategies through a shared reading experience. Students are encouraged to think aloud during this process. Teacher models ways to review the reading.

             Getting into the Book

· In the beginning of the book Matt Ottley uses line in a variety of different ways to produce an emotional response in the reader. The illustrator’s line quality is mainly thin and straight, with some cross hatching, where the lines cross and intersect. This can produce texture and shading. For example, the first double page spread where Mr Baraclough is taking a photograph. Thin, parallel lines can give a feeling of movement and direction. See the page beginning "One Friday, Mr Barraclough told the class to paint what they saw through the window". … Matt Ottley has repetitively used thin, vertical lines to produce a dull, monotonous setting. Thin, vertical lines can also create discord and unease. See Mr Barraclough's suit on the first page.

· How do Luke's paintings contrast sharply with his surroundings in colour, shape and line? What do his paintings show about the way he sees the world? List down ideas.
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· Why does he feel at home in the art gallery? Define what an Art Gallery is. Where is one locally? Who has been to an Art Gallery. What is the difference between an Art Gallery and a Museum?

· Look at the paintings and sculptures in the art gallery. How would you describe them? What do you see? For example, the painting entitled 'Clarra Bough' (the illustrator's humour is evident here), the 'bird' standing on the 'egg', the piano sculpture, the bird and the hands and the large abstract painting. Are any paintings 'realistically' presented?

· The children suggest titles for the various paintings and sculptures.

· Create a data bank on Nadia Wheatley and Matt Ottley. Chn work in pairs to research.

· Find words that describe Mr B’s reaction to Luke’s art –reference to text and illustrations.

· Using references from the text and illustrations complete the table.

Looking at the World:

Luke’s way of looking

Mr Barraclough and the boys way of looking

· In small groups brainstorm a definition for ‘imagination’. As a class construct a class definition. Record.


	http://www.schools.nsw.edu.au/raps/luke/pps3-401.htm
http://www.mattottley.com/
http://www.thelitcentre.org.au/author/matt-ottley
http://www.schools.nsw.edu.au/raps/luke/monotes401.htm
http://www.schools.nsw.edu.au/raps/luke/lukesw4-01.htm


	Objective  C

Think in ways that are imaginative, creative, interpretive and critical.

EN2-10C

Justify interpretations of a

text, including responses to

characters, information and

ideas, eg ‘The main character is selfish because …’

Use visual representations,

including those digitally

produced, to represent ideas, experience and information for different purposes and audiences.

Discuss how authors and

illustrators make stories exciting, moving and absorbing and hold readers’ interest by using various techniques, eg character

development and plot tension.
(ACELT1605)

	· How do the author and illustrator use their skills to convey the message in the story?

· How do the images change throughout the story?

· How does the author create character development through the book using visual cues?

· Discuss meanings of ‘symbols’, ‘metaphors’ and ‘images’. Refer to dictionary.

· Look for examples of bird images. Why do we think they are there? What do they symbolise? Why did the illustrator use them?

· Follow a sequenced art lesson given by the teacher following written steps rigidly. Result is they will all have exactly the same art work. Follow with an art lesson with ideas brainstormed by the children and then they create their own art work. The results are all very different. Which lesson did they like the best and why? Discuss how some people like to be given directions whereas others prefer their own way.
	


	Assessment / Collecting Evidence

	Observation

Anecdotal Records

Checklist / Matrix

Rubric (CTJ)

Self-Assessment

Peer Assessment

Student Teacher Conference

Journals 

Assessment task
	At the conclusion of the unit, teachers should reflect on student learning and engagement in activities, and use this to inform planning for subsequent learning experiences.

Questions to guide reflection

1. To what level did students achieve the learning outcomes?

2. How effective were the activities in helping students to understand key concepts and achieve the learning outcomes?

3. Did teaching strategies and activities facilitate high levels of student engagement? Why/why not?

4. How could the unit be improved to enhance student engagement and learning?


Possible Links to Other KLA’s





Possible Links to Other KLA’s

	Learning Unit Title
	
    The Tale of Despereaux by Kate DiCamillo   


	Literary device
	Parallels between real world and world of texts



	KLAs
	Stage
	Duration

	English

CAPA

Mathematics
	2
	2-3 weeks


	Learning Unit Outline

	Stage 2 Outcomes

EN2-8B

EN2-4A

EN2-10c

EN2-11D

EN2-12E
	Learning across the Curriculum

Critical and Creative thinking

Literacy 

ICT Information and Communication Technology

Personal and social capability



	Teaching and learning activities

	Book 1 – A mouse is born.

1. Predictions of the book from the title (making inferences and predictions). (Outcome Focus: EN2-10C, EN2-11D)

2. Word wall – make a word wall with difficult vocabulary from the text, prior to reading it. (eg: perfidy, endanger, consort, conformity, repent, renounce, scurry, dungeon, egregious, implications) (Outcome Focus: EN2-4A)

3. Pre-reading – discuss what it means to be a hero. What qualities do heroes have? What other text have we read that has heroes? (Outcome Focus: EN2-10C, EN2-11D)

4. Making Connections – Display a chart with: Text-Text, Text-Self, Text-World. Explain chart and as appropriate, add responses to the chart to make connections with the story. (Outcome Focus: EN2-10C, EN2-11D)

eg: “Such a disappointment. “ says Despereaux’s mother (p.12). Relate text-self

“Please,” said Despereaux, “don’t cry”. (p.40). Relate text-world (bravery)

5. Symbolism – In the first book, the author talks about “light” – “The light was shining on the ceiling in an oval of brilliance…” (p.13)  “He was staring at the light pouring through the stain glass window.”(p.20-21)  “Light is precious in a world so dark.” (p.81) Discuss light as a symbol for goodness, beauty. What a paragraph about what light means to you. (Outcome Focus: EN2-7B, EN2-10C)

Book 2 - Chiaroscuro

6. Pre-reading – Discuss rules and laws. Brainstorm rules/laws and their purpose. (Outcome Focus: EN2-10C, EN2-11D)

7. Read poem “Mice” by Rose Fyleman and other poems about rats. What are their impression of rats? (Outcome Focus: EN2-4A, EN2-10C, EN2-11D)

8. Continue to develop word wall and making connections chart. (Outcome Focus: EN2-10C, EN2-11D)

9. Revisit the discussion on “light” and “dark”. Is Roscuro attracted to the same kind of light as Despereaux? Write predictions and illustrate. (Outcome Focus: EN2-7B, EN2-10C)

Book 3 – Gor! The tale of Miggery Sow

10. Questioning - What MUST parents provide for children and what things are “extras”?

11. Discuss castles and what they would look like. Make a sketch of a castle floor. (google images) (Outcome Focus: EN2-10C, EN2-11D)

12. Questioning (for small or whole group discussion) – What does Miggery really want? Why did Mig’s father sell her? Whis is the vicious circle Miggery is trapped in? What is tapestry? What are aspirations? (Outcome Focus: EN2-10C, EN2-11D)

Book 4 – Recalled to the light

13. Continue to develop Word Wall (eg: skedaddle, ignorant, devious, gnarled, surrender, torment). (Outcome Focus: EN2-4A)

14. After completing the final book, review any concepts added to the wordwall. (Outcome Focus: EN2-4A)

15. In small groups, design a PowerPoint presentation (or book review) about the novel. Students will need to justify their opinions and judgements by referring to the text as appropriate (with support from the teacher). Present to the group and discuss. (Outcome Focus: EN2-3A, EN2-7B, EN2-9B, EN2-10C, EN2-11D, EN2-12E)



	Connections with other KLAs

Mathematics – Mazes (floorplan of a dungeon).

Science – Research the differences and similarities between rats and mice.

Art – Develop a portrait of a character from the book based on the information you have read.

      -  Design a castle (drawing, painting, collage)



	Assessment

	Observation during discussions. Reflecting on the text and the response of others.

Preparation and presentation of PowerPoint/Book Review of the novel – including justification for their opinions/feelings. 

	Resources

	The Tale of Despereaux by Kate DiCamillo (book)

Access to computer/iPads with word processing capabilities

Weslandia by Paul Fleischman (for making connections to other text)
	Images – Dungeon and Castle Floorplans (google)

Reference: “Candlework Press – Teacher’s Guide to The tale of Despereaux”




 









	
	Teaching/Learning Activities
	Resources

	Objective A

Communicate through speaking, listening, reading, writing, viewing and representing.
· 
	· Preview the cover of the book, activating students’ prior knowledge and inviting predictions. Ask students to make predictions about what the book is about based on the cover. Have they seen the character on the cover in other Dr. Seuss books? What do they think of the colour scheme?

· During shared reading discuss the idea that we can read in different ways. Share the text with students, pausing to think aloud and model thinking about making connections and predictions. After modelling, invite students to turn and talk with a partner about their observations, their questions, predictions and connections. Encourage students to justify their thinking using evidence from the illustrations and text. (Read the book straight through without stopping, showing the pictures on the pages as you finish each one. When the word “you” is stressed, speak the lines directly to the class, making it obvious that you are directing your words at them.)
· Class discussion with open ended questions, while providing the chance for students to read text,

· What does the author mean when he talks about “bang-ups” and “hang-ups”? Do you think you can control these events, and does everyone have them?

· Who do you think makes most of the decisions in your life?

· Dr. Seuss says “Do you dare to stay out? Do you dare to go in? How much can you lose? How much can you win? And if you go in, should you turn left or right…or right-and-three-quarters? Or, maybe, not quite? Or go around back and sneak in from behind?” Do you think there is always a right answer to these questions?

· What do you think Dr. Seuss means when he compares life to a great balancing act?  What different things do you balance in your life?

·  Students will write a paragraph describing their most important goal for the future. Then they will exchange their paragraphs with a student and discuss these important goals.
	“Oh the Places You’ll Go”

Dr Seuss



	Objective B

Use language to shape and make meaning according to purpose, audience and context.

	· Students to work in pairs or groups and choose a double page. Students will analyse a picture and share their thinking about

· what they noticed 

· the effect the picture has on the viewer/story

· how the illustrator achieved the effect

· Discuss the different colour schemes that Dr. Seuss used in “Oh, the Places You’ll Go!” to evoke the good times and the bad. How did the author use colour to suggest mood? Have students seen this technique used in other picture books or art work?

· Divide students into five groups and hand each group a notecard that contains one of the following lines from the book. Have students work in their small groups to discuss the words on the card that they received. Encourage them to apply Dr. Seuss’s words to their own life experiences. Students should come up with a short oral presentation describing their reactions to the line they were given, and describing the ideas discussed. 

· I don’t choose to go there

· Bang- ups and hang- ups can happen to you

· Everyone is just waiting

· You’ll be famous as famous can be

· All alone


	“Oh the Places You’ll Go”

Dr Seuss

· Photocopied double pages from book

Notecards 

	Objective  C

Think in ways that are imaginative, creative, interpretive and critical.

	·  Make a collage. Use a piece of 4A cardboard. Show the students how to fold their paper into thirds. The first section, using cut outs from the magazines, they should represent everyday choices or challenges they face as well as activities or hobbies. Second sections they should represent major challenges or slumps they have had to overcome in the past. Finally, in the third section they should illustrate what their goals are for the future. (What they see themselves doing in high school, college, careers etc)

· As a whole class make a film using the text to narrate it. Using their own experiences and ideas to represent the text.  (Teacher viewing only, as it is not totally suitable for children, http://www.reelhouse.org/teddy/ohplacesyoullgo/ohplacesyoullgo-this might inspire your creative nature)

· In small groups, discuss and justify, that all journeys face perils, indecision, loneliness and too much waiting. Justify interpretations throughout the text using students’ life experiences. Using sub headings of perils, loneliness etc. creates a class list of experiences and ideas. Students’ could use these for narrative writing.   
	“Oh the Places You’ll Go”

Dr Seuss

Glue stick, scissors, magazines, cardboard

Video Camera

Video program

	Objective D

Express themselves and their relationships with others and their world.
	· Ask students which places they’ve been to and which places they want to go to. What makes a destination likeable or unlikeable? Which books have they read with settings, realistic or imaginary, that they’d like to visit? Why?    
	

	Objective E

Learn and reflect on their learning through their study of English.
	
	


	Assessment / Collecting Evidence

	Observation

Formal and Informal questions

Anecdotal Records

Oral Presentations

Assessment- Produce a Film
	Student understanding may be assessed through the use of observational checklists, anecdotal records and analysis of contributions to class discussions.

Students engage in peer work and will be assessed based on completion of activity. 

Students produce a variety of work samples, including producing a class film. These should be evaluated to determine students’ level of achievement and understanding. 




Possible Links to Other KLA’s


References: 

www.seussville.com Educator Lesson Plans

www.brighthubeducation.com Activities on “Oh, the Places You’ll Go”, by Dr Seuss 

`











	
	Teaching/Learning Activities
	Resources

	Objective A

Communicate through speaking, listening, reading, writing, viewing and representing.

	Develop and apply contextual knowledge: Draw on experiences, knowledge of the topic or context to work out the meaning of unknown words. Focus on reading link: Predicting and Visualising
1. Teacher reads the students the focus text. Together students and teacher create a list of any unfamiliar words and create synonyms and antonyms tables for each difficult word found. Create new sentences using words found in the text- Concept: Language Forms and Features
2. Teacher and students discuss the meaning of ‘journeys’ and talk about what images and words signify or represent journeys. After reading the text, students will create a journeys mind map presenting all of the words/ phrases that signify journeys. This may also be done with symbols or images- Concept Visual representations

	Focus text: The legend of the Golden Snail

English/Writing Books

Butchers Paper- textas 

	Objective B

Use language to shape and make meaning according to purpose, audience and context.

	Develop and apply contextual knowledge: interpret how imaginative, informative and persuasive texts vary in purpose, structure and topic. Focus on reading link: Summarising. 

1. Students answer the following questions with partners (verbally)- Concept: Purpose
· Does this text involve a journey?

· Is this a physical or imaginative journey?

· What things tell is it is a journey?

· What is the purpose of this text? 

· Why did the composer write this text?

Students then break into small groups and focus on one question per group. Groups report their findings back to the class.

2. Students create a comic strip of the text using 5 pictures (beginning to end). Before completing the comic strip, discuss the main ideas of the text- what are the important aspects of the journey?- Concept: Visual representations, purpose, language forms and features

	Focus text: The legend of the Golden Snail

English/ Writing Bookd

Comic Strip Sheet 

	Objective  C

Think in ways that are imaginative, creative, interpretive and critical.

	Engage personally with texts: Respond to texts by identifying and discussing aspects of the text that relate to their own experiences. Focus on reading link: Making Connections
1. Students create a connections table. The students will use the text to compare and connect how this text relates to themselves, others and the world. Discuss the other texts that may deliver journey messages: Concept- Purpose
2. Create a newspaper article – reviewing the text. Pretend that you are writing the article for other students to tell them what the main messages of the text are, who the characters are etc. Concept- Purpose, Visual Representations, Language Forms and Features
Respond to and compose texts: Justify interpretations of a text including responses to character, information and ideas. E.G: the main character is selfish because…..Focus on reading link: Questioning

1. Students are given a character to focus on. The students complete a character profile and use images and words to describe this character. At the end of the activity, students with the same characters join together in small groups to draw comparisons- Concept: Visual representations, language forms and features
2. Students write a series of open and closed questions to the composer of the text. Students swap their questions with their partners and answer as if they were the composer- Concept: Purpose

	Focus text: The legend of the Golden Snail

English/ Writing Books

	Objective D

Express themselves and their relationships with others and their world.

	Understand and apply knowledge of language, forms and features: Make connections between students’ own experiences and those of the characters and events represented in the text. Focus on reading link: Making Connections. 

1. Students complete a written response to the following questions: ‘Wilbur’s journey reminds me of the time that I…..’- Concept: Purpose

2. Teacher and students critique pages 7, 8, 35, 36, 37, 38 of the text. These pages have only images and no written text. Discuss with students the purpose of this page and ask students to create a paragraph of possible text to accompany the images on this page.  Concept: Visual representations, language forms and features, purpose
3. Discuss the idea of repetition in the text with both words and images. Why has the composer used the same phrases and images more than once? What does this make you think? How does this connect to journeys? Concept- Language forms and features
	Focus text: The legend of the Golden Snail

English/ Writing Books

	Objective E

Learn and reflect on their learning through their study of English
	
	


	Assessment / Collecting Evidence

	Observation

Anecdotal Records

Checklist / Matrix

Rubric (CTJ)

Self-Assessment

Peer Assessment

Student Teacher Conference

Journals 

Assessment task
	Observations, peer-assessment, written assessment task-making journeys connections




Possible Links to Other KLA’s









	
	Teaching/Learning Activities
	Resources

	Objective A

Communicate through speaking, listening, reading, writing, viewing and representing.

	Discuss as a class how Grace in the story narrates her family’s trip around Australia. How does she describe the places they visit? What types of words are used in the story to describe the places visited? 

Thinking about how this was done in the book, students are asked to research a town or city they’ve visited or one they would like to visit. Once this has been researched, the students will then create their own story on a trip to this place and the features of this town. Ask students to swap books with a partner and read their partner’s story.  (EN2-2A)

	Computer, Atlas, Workbook, Pencils

	Objective B

Use language to shape and make meaning according to purpose, audience and context.

	Discuss pronouns and the use of pronouns in the text. Ask the class to fill in the missing pronouns in sentences taken from the text. Also discuss the use of similes in the text and how these are used to describe the place Grace and her family have been. 

Ask the students to construct their own similes, possibly relating to places on a trip they have taken. (EN2-9B)
	Activity sheet, Dictionary, Thesaurus (if needed), Pencils, Workbook.

	Objective  C

Think in ways that are imaginative, creative, interpretive and critical.

	
	

	Objective D

Express themselves and their relationships with others and their world.

	Using the details of the story the students had created or the research they had completed on a town or city, the students are asked to work in pairs or threes to create a tourism advertisement to convince the audience to visit the town of their choice. Discuss with the class that the advertisement must be descriptive and it may use similes as seen in the text. Once the advertisement is completed, ask the groups to present their ad to the class.  (EN2-11D)
	Activity sheet, Dictionary, Thesaurus (if needed), Pencils, Workbook, Coloured pencils.

	Objective E

Learn and reflect on their learning through their study of English.

	
	


	Assessment / Collecting Evidence

	Observation

Anecdotal Records

Checklist / Matrix

Rubric (CTJ)

Self-Assessment

Peer Assessment

Student Teacher Conference

Journals 

Assessment task
	Observe the advertisements for individual contribution and presentation. 

Collect activity sheets, mark for understanding of the topic.

Students to swap books and assess the other person’s story, indicating whether they enjoyed it, why and whether they want to visit the subject town or city.


Possible Links to Other KLA’s

Stage 2





Time Frame  2 weeks





Theme  Journeys








Key Concept    Characterization











Focus for this unit - learning intention


The following unit reflects ‘Journeys’ and their multiple perspectives. The unit aims to guide students through the various physical and imaginative voyages endured by diverse characters, with a strict focus not on the destination but rather the experiences along the way. The learning intentions surround ‘what is a journey?’ and how does the composer use various strategies, forms and features to present the text to the composer. Students will research types of journeys and draw connections to their own life experiences. Different text comparisons are able to take place throughout the unit and each text will be discussed in depth. The students will achieve each learning objective and associate these objectives with key concepts. Students will engage and participate in a range of teaching and learning activities that foster the meaning and purpose of ‘Journeys.’














Book / Author overview


http://www.scholastic.com.au/titles/rowanofrin/





Writing & Representing 2


EN2-7B Identifies and uses language forms and features in their own writing appropriate to a range of purposes, audiences and contexts 





Develop & apply contextual knowledge


Understand how characters, actions and events in imaginative texts can engage the reader or viewer.





Understand & apply knowledge of language forms and features 


Understand how a range of language features can shape readers’ and viewers’ understanding of subject matter.


Use images in imaginative texts to enhance meaning.





Grammar, Punctuation & Vocab


EN2-9B Uses effective and accurate sentence structure, grammatical features, punctuation conventions and vocabulary relevant to the type of text when responding to and composing texts 


Develop & apply contextual knowledge


Understand that choice of vocabulary impacts on the effectiveness of texts. 


Understand & apply knowledge of language forms and features 


Understand that the meaning of sentences can be enriched through the use of noun groups/ phrases and verb groups/phrases and prepositional phrases (ACELA 1493)


Respond to and compose texts


Experiment with figurative language when composing texts to engage an audience, e.g. similes, metaphors, idioms and personification.














� INCLUDEPICTURE  "http://marjk.edublogs.org/files/2013/06/rowan-of-rin-255al9e.jpg" \* MERGEFORMATINET ���





                          Rowan of Rin 


                         By Emily Rodda


























Thinking Imaginatively & Creatively


EN2-10C Thinks imaginatively, creatively and interpretively about information, ideas and texts when responding to and composing texts. 





Engage personally with texts


Develop and apply contextual knowledge


Understand and apply knowledge of language forms and features


Respond to and compose texts








Characterisation


http://www.slideshare.net/es99.trish.turner/the-8-methods-of-characterization-powerpoint





Maths


Creating a timeline of events in the story

















Visual Arts 


Create a forest from the description in the book.




















History


How witches were seen and viewed in the past – link to Sheba














Stage 2





Time Frame: 2 weeks





Theme:   Journeys





Key Concept:  Point of View








Focus for this unit - learning intention- 


The following unit reflects ‘Journeys’ and their multiple perspectives. The unit aims to guide students through the various physical and imaginative voyages endured by diverse characters, with a strict focus not on the destination but rather the experiences along the way. The learning intentions surround ‘what is a journey?’ and how does the composer use various strategies, forms and features to present the text to the composer. Students will research types of journeys and draw connections to their own life experiences. Different text comparisons are able to take place throughout the unit and each text will be discussed in depth. The students will achieve each learning objective and associate these objectives with key concepts. Students will engage and participate in a range of teaching and learning activities that foster the meaning and purpose of ‘Journeys.’











Reading & Viewing1 - EN2-4A Uses an increasing range of skills, strategies and knowledge to fluently read, view and comprehend a range of texts on increasingly challenging topics in different media and technologies.


Develop and apply contextual knowledge


Discuss how a reader's self-selection of texts for enjoyment can be informed by reading experiences


Respond to, read and view texts  


Recognise how aspects of personal perspective influence responses to texts.


Interpret text by discussing the differences between literal and inferred meanings


Develop and apply graphological, phonological, syntactic and semantic knowledge


Recognise high frequency sight words (ACELA1486)

















� INCLUDEPICTURE  "http://www.ebookdlhk.com/book_pic/_0024_065_712_23727913_4.jpeg" \* MERGEFORMATINET ���








Luke’s Way of Looking-


Nadia Wheatley & Matt Ottley























Thinking Imaginatively & Creatively


EN2-10C Thinks imaginatively, creatively and interpretively about information, ideas and texts when responding to and composing texts.


Engage personally with texts	


Develop and apply contextual knowledge


Understand and apply knowledge of language forms and features


Respond to and compose texts





Mathematics

















History

















Science & Technology




















Handwriting & Digital Technologies


EN2-3A Uses effective handwriting and publishes texts using digital technologies 


Develop & apply contextual knowledge


Understand & apply knowledge of language forms and features 


Respond to & compose texts


Reading & Viewing1


EN2-4A Uses an increasing range of skills, strategies and knowledge to fluently read, view and comprehend a range of texts on increasingly challenging topics in different media and technologies 





Understand & apply knowledge of language forms and features 


Respond to, read & view  texts








Writing & Representing 2


EN2-7B Identifies and uses language forms and features in their own writing appropriate to a range of purposes, audiences and contexts 





Develop & apply contextual knowledge


Understand & apply knowledge of language forms and features 


Respond to & compose texts


Grammar, Punctuation & Vocabulary


EN2-9B Uses effective and accurate sentence structure, grammatical features, punctuation conventions and vocabulary relevant to the type of text when responding to and composing texts 


Develop & apply contextual knowledge


Understanding & apply knowledge of vocabulary











Quality Text


The Tale of Despereaux


by Kate DiCamillo

















Reflecting on Learning


EN2-12E Recognises and uses an increasing range of strategies to reflect on their own and others’ learning 


Develop and apply contextual knowledge


Understand and apply knowledge of language forms and features


Respond to and compose texts














Expressing Themselves


EN2-11D Responds to and composes a range of texts that express viewpoints of the world similar to and different from their own 





Engage personally with texts











Thinking Imaginatively & Creatively


EN2-10C Thinks imaginatively, creatively and interpretively about information, ideas and texts when responding to and composing texts 





Develop and apply contextual knowledge








History


- castles, dungeons


- Chiaroscuro is a drawing or painting that uses contrasts of light and dark. Investigate Renaissance artists (links with CAPA too)

















Mathematics


 - mazes


- 3D shapes (constructing towers)

















Science & Technology


 - differences between rats & mice




















Stage 2





Time Frame 2 weeks





Theme Journeys








Key Concept    Making Connections, Words and Images








Focus for this unit - learning intention


The following unit reflects ‘Journeys’ and their multiple perspectives. The unit aims to guide students through the various physical and imaginative voyages endured by diverse characters, with a strict focus not on the destination but rather the experiences along the way. The learning intentions surround ‘what is a journey?’ and how does the composer use various strategies, forms and features to present the text to the composer. Students will research types of journeys and draw connections to their own life experiences. Different text comparisons are able to take place throughout the unit and each text will be discussed in depth. The students will achieve each learning objective and associate these objectives with key concepts. Students will engage and participate in a range of teaching and learning activities that foster the meaning and purpose of ‘Journeys.’














Objective A


Speaking and Listening 1


EN2-1A Communicates in a range of informal and formal contexts by adopting a range of roles in group, classroom, school and community contexts


use interaction skills, 


use information to support and elaborate on a point of view





Writing and Representing 1


EN2-2A Plans, composes and reviews a range of texts that are more demanding in terms of topic, audience and language


plan, compose and review imaginative and persuasive texts


plan and organise ideas using headings, graphic organisers, questions and mind maps


identify elements of their writing that need improvement and review using feedback from teacher and peers





Reading and Viewing 1


EN2-4A Uses an increasing range of skills, strategies and knowledge to fluently read, view and comprehend a range of texts on increasingly challenging topics in different media and technologies


draw on experiences, knowledge of the topic or context to work out the meaning of unknown words


read texts using appropriate expression, eg pitch, pause, emphasis and attending to punctuation


use comprehension strategies to build literal and inferred meaning to expand content knowledge, integrating and linking ideas and analysing and evaluating texts 


use strategies to confirm predictions about author intent in imaginative, informative and persuasive texts


recognise how aspects of personal perspective influence responses to texts


justify interpretations of a text, including responses to characters, information and ideas











Theme: 


Journey


Key Concept:


Making Connections


Words and Images











Objective B


Speaking and Listening 2


EN2-6B Identifies the effect of purpose and audience on spoken texts, distinguishes between different forms of English and identifies organisational patterns and features 


plan, rehearse and deliver presentations incorporating learned content and taking into account the particular purposes and audiences


discuss how writers and composers of texts engage the interest of the reader or viewer


listen to and contribute to conversations and discussions to share information and ideas and negotiate in collaborative situations


enhance presentations by using some basic oral presentation strategies, eg using notes as prompts, volume and change in emphasis








Objective D


Expressing themselves


EN2-11D Responds to and composes a range of texts that express viewpoints of the world similar to and different from their own


recognise how texts draw on a reader's or viewer's experience and knowledge to make meaning and enhance enjoyment


recognise how aspects of personal perspective influence responses to texts


draw connections between personal experiences and the worlds of texts, and share responses with others


make connections between students' own experiences and those of characters and events represented in texts


consider and discuss ideas drawn from their world and the worlds of their texts


discuss literary experiences with others, sharing responses and expressing a point of view


justify personal opinions by citing evidence, negotiating with others and recognising opinions presented








Objective C


Thinking imaginatively, creatively and interpretively


EN2-10C Thinks imaginatively, creatively and interpretively about information, ideas and texts when responding to and composing texts


share responses to a range of texts and identify features which increase reader enjoyment


respond to texts by identifying and discussing aspects of texts that relate to their own experience


use visual representations, including those digitally produced, to represent ideas, experience and information for different purposes and audiences


respond to a range of texts, eg through role-play or drama, for pleasure and enjoyment, and express thoughtful conclusions about those texts


justify interpretations of a text, including responses to characters, information and ideas, eg 'The main character is selfish because …'








Objective E








Science & Technology


Filming and Photography



































History


Personal History














Mathematics


Fractions














Stage 2





Time Frame: 2 weeks





Theme: Journeys





Key Concept: Purpose, Language Forms and Features, Visual representations








Focus for this unit - learning intention





The following unit reflects ‘Journeys’ and their multiple perspectives. The unit aims to guide students through the various physical and imaginative voyages endured by diverse characters, with a strict focus not on the destination but rather the experiences along the way. The learning intentions surround ‘what is a journey?’ and how does the composer use various strategies, forms and features to present the text to the composer. Students will research types of journeys and draw connections to their own life experiences. Different text comparisons are able to take place throughout the unit and each text will be discussed in depth. The students will achieve each learning objective and associate these objectives with key concepts. Students will engage and participate in a range of teaching and learning activities that foster the meaning and purpose of ‘Journeys.’











Objective B





Use language to shape and make meaning according to purpose, audience and context.





Reading and Viewing 2: EN2-8B: Identifies and compares different kinds of texts when reading and viewing and shows an understanding of purpose, audience and subject matter.
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Objective A:





Communicate through speaking, listening, reading, writing, viewing and representing





Spelling: EN2-5A: Uses a range of strategies, including knowledge of letter-sound correspondences and common letter patterns, to spell familiar and unfamiliar words.








The Legend of The Golden Snail


Graeme Base











Objective C





Think in ways that are imaginative, creative, interpretive and critical


Thinking Imaginatively and Creatively: EN2-10C: Thinks imaginatively, creatively and interpretively about information, ideas and texts when responding to and composing texts.

















Objective D





Express themselves and their relationships with others and their world


Expressing themselves: EN-11D: responds to and composes a range of texts that express viewpoints of the world similar to and different from their own.





Mathematics





Positioning


Coordinates 

















History


Early Settler Voyages


Famous Australian Ships

















Science & Technology


Connections to life-cycles

















Time Frame: 2 weeks





Theme: Journeys





Key Concept: Point of view, Purpose








Focus for this unit - learning intention: The following unit reflects ‘Journeys’ and their multiple perspectives. The unit aims to guide students through the various physical and imaginative voyages endured by diverse characters, with a strict focus not on the destination but rather the experiences along the way. The learning intentions surround ‘what is a journey?’ and how does the composer use various strategies, forms and features to present the text to the composer. Students will research types of journeys and draw connections to their own life experiences. Different text comparisons are able to take place throughout the unit and each text will be discussed in depth. The students will achieve each learning objective and associate these objectives with key concepts. Students will engage and participate in a range of teaching and learning activities that foster the meaning and purpose of ‘Journeys.’

















Objective A


Writing & Representing 1


EN2-2A Plans, composes and reviews a range of texts that are more demanding in terms of topic, audience and language 


Experiment and share aspects of composing that enhance learning and enjoyment


Plan, draft and review imaginative and persuasive texts.











Objective B


Grammar, Punctuation  & Vocab


EN2-9B Uses effective and accurate sentence structure, grammatical features, punctuation conventions and vocabulary relevant to the type of text when responding to and composing texts 


Understand that effective organisation of ideas in imaginative, informative and persuasive texts enhances meaning.


Identify and use grammatical features, e.g. Pronouns, conjunctions and connectives, to accurately link ideas and information


Experiment with vocabulary choices to engage the listener or reader.








Quality Text 	�


Are we there yet? - Alison Lester














Objective C














Objective D


Expressing Themselves


EN2-11D Responds to and composes a range of texts that express viewpoints of the world similar to and different from their own 


Recognise how texts draw on a reader’s or viewer’s experience and knowledge to make meaning and enhance enjoyment.


Consider and discuss ideas drawn from their world and the worlds of the text.











Mathematics

















History




















Science & Technology























