	English Unit
Stage 3

	Concept Focus: Imagery
	Duration: Term 1 (11 Weeks)

	Explanation of unit/overview 

The unit focuses on imaginative, informative and persuasive texts to understand imagery. It explores different media and how different authors use imagery to enhance and disguise their intended meaning. The author uses figurative language to create visual images for the audience.
	What do I what the students to learn? (Deep knowledge or enduring understanding)
Author’s use of language that appeals to our five senses to create images. Images in text are often used to enhance meaning and often authors use more complex figurative language to disguise images.  

Why does the Learning matter?

· By understanding the concept, students will be able to use imagery to -:
· Identify and use rich language forms and features to describe characters, events and places

· Enhance spoken and personal vocabulary in formal and informal situations.

· Comprehend the author’s intended use of imagery.

	
	

	

	Resources

	Spoken texts   Why Does it Always Rain on Me (Travis) 
Print texts   The Witches (Roald Dahl)
Visual texts The Water Tower (Gary Crew & Steve Woolman) 
Media, multimedia and digital texts   The Witches

	Outcomes (knowledge, skills and understanding)
(Always include a C, D and E Outcome to Support A & B Outcomes.
	Assessment overview 

	EN3-1A 
	communicates effectively for a variety of audiences and purposes using increasingly challenging topics, ideas, issues and language forms and features
	What do I want the students to do or produce?

How well do I expect them to do it? (Explicit quality criteria)



	EN3-3A
	uses an integrated range of skills, strategies and knowledge to read, view and comprehend a wide range of texts in different media and technologies
	

	EN3-2A
	composes, edits and presents well-structured and coherent texts
	

	EN3-6B
	uses knowledge of sentence structure, grammar, punctuation and vocabulary to respond to and compose clear and cohesive texts in different media and technologies
	

	EN3-5B
	discusses how language is used to achieve a widening range of purposes for a widening range of audiences and contexts
	

	EN3-7C
	thinks imaginatively, creatively, interpretively and critically about information and ideas and identifies connections between texts when responding to and composing texts
	

	EN3-8D
	identifies and considers how different viewpoints of their world, including aspects of culture, are represented in texts
	

	EN3-9E
	recognises, reflects on and assesses their strengths as a learner
	


Program Adjustments

Adjustments are measures or actions taken in relation to teaching, learning and assessment that enable a student to access syllabus outcomes and content.

	NAPLAN target area:

Inference: Makes an inference from across the whole of an imaginative text 

Infers the characteristics of the protagonist 

Connects information: Interprets use of symbols in an information text
	Quality Teaching Elements:

Higher-order thinking

Deep understanding

Background knowledge

Cultural knowledge

Connectedness

Substantive communication




Class Organisation 
Appropriate materials and resources to support teaching and learning activities will be available to be used throughout lessons. Teacher consideration of students’ individual communication strategies, including verbal and non-verbal communication systems, to ensure effective understanding of concepts, and content being taught. Teacher ensures a wide range of appropriate learning activities with structured opportunities for guided and independent practice and effective feedback throughout each lesson.  Teacher provides all students with a range of different teacher opportunities such as group work, peer or volunteer tutoring, and other individual assistance.  

	Cluster: 

Marker: 


	Cluster:

Marker:
	Cluster:

Marker:
	Cluster:

Marker:



	Student Names


	Student Names
	Student Names
	Student Names


	Students with IEPs


	Students with PLPs


	Outcome and Content
	Teaching and Learning Activities

Song:  Why Does It Always Rain On Me?
Ensure the cycle of modelled, guided and independent support strategies is incorporated into the teaching/learning sequence
	Modes of Assessment
	

	EN3-1A Speaking and Listening

participate in and contribute to discussions, clarifying and interrogating ideas, developing

and supporting arguments, sharing and evaluating information, experiences and opinions

EN3-5B Responding and Composing

identify the ways in which language use in imaginative texts, including use of figurative language, character development, events and setting, creates interest for the reader or viewer
	Lesson Focus: Imagery is the use of rich language and literary devices to convey the thoughts and feelings of the artist and attempting to influence the audience.

Discuss the title of the song. Is it literal? Figurative? Discuss the potential meaning of the song. (Predicting)

Listen to the song
	
	

	EN3-7C  Thinking Imaginatively, Creatively, Interpretively and Critically

interpret events, situations and characters in texts


	Listen to the song with lyrics

Discuss the idea that the title of the song is a figurative representation of a literal idea, ie; the character is unlucky

Based on ‘Drawing Conclusions; (p53 RRR), have students find lines from the song that support the idea of the character being unlucky.
	
	

	EN3-5B Responding and Composing

compose more complex texts using a variety of forms appropriate to purpose and audience

recognise the techniques used by writers to position a reader and influence their point of view

EN3-8D Expressing Themselves

understand how to move beyond making bare assertions and take account of differing perspectives and points of view (ACELA1502)
	Listen to song.

As listening create a ‘Sketch to Stretch’ (p148 RRR) based on the song.

After students share examples, have them sketch their own example of when they felt luckyor unlucky, happy or sad, excited or angry. (Making Connection)

Discuss potential figurative language and students attempt to write their own.
	
	

	EN3-3A Reading and Viewing

recognise how aspects of personal perspective influence responses to text


	Teacher reads through lyrics with students

Students review lyrics and compose ‘I wonder…’ questions based on lyrics (Questioning)

Share questions with a partner and discuss possible answers
	
	

	EN3-2A Writing and Representing

        plan, draft and publish imaginative texts, choosing and experimenting with text structures, language features and images appropriate to purpose and audience (ACELY1704, ACELY1714)
EN3-8D Expressing Themselves

compose a variety of texts, eg poetry, that reflect their understanding of the world around them
	· Writing Task

· Using the chorus as a scaffold, the teacher first models an example with the whole class, and discusses language choices.

· Students attempt their own using figurative language.
	
	


	Outcome and Content
	Chapter
	Teaching and Learning Activities

Print Text: The Witches  
Ensure the cycle of modelled, guided and independent support strategies is incorporated into the teaching/learning sequence
	Modes of Assessment
	

	· EN3-1A Speaking and Listening
use and describe language forms and features of spoken texts appropriate to a range of purposes, audiences and contexts
	1-2
	Introduce the class novel ‘The Witches’.  Introduce the book, discuss the main characters, topic and themes.  Create an ‘I Wonder’ about the book and predict what students think the book will be about.(Prediction)
    Read chapters one and two.  Use ‘think about’ strategies to describe what events have taken place. Outline that the book is an imaginative  text and the author’s purpose is to create a visual image of the characters and events to portray ideas and enhance the meaning of the text. 
	
	

	· EN3-2A  Writing and Representing 1
understand and appreciate the way texts are shaped through exploring a range of language forms and features and ideas
identify and explore underlying themes and central storylines in imaginative texts
experiment and use aspects of composing that enhance learning and enjoyment
	3
	Read chapter three ‘How to Recognise a Witch’ to pupils. Ask pupils to make notes on all the symptoms/clues that help you to spot a witch. Go over the main points together to make a comprehensive list of clues. (Summarising) Pupils then draw a picture (‘Sketch to Stretch’ (RRR pge 148) of a witch using all the information they have gleaned and label appropriately. Pupils could then make an informative poster on ‘How to Spot a Witch’.
Teaching Notes 

· Encourage pupils to use factual, formal language. 

· Keep the notes clear and concise for use on a poster. Discuss why it is important not to clutter posters with too much language. 
· Think about the layout and presentation to ensure the important information is highlighted and that it is clear to read.
	
	

	· EN3-3A Reading and Viewing 1
recognise and compare how composers use a range of language features, including connectives, topic sentences and active and passive voice, to achieve their purposes
	4-5
	Read chapters four and five.  Explore chapter five ‘Summer Holidays’. Read and select sections of the text and discuss similarities between their holiday activities and the students (Making Connections). Have you ever had to change a holiday due to illness? (Questioning) 
	
	

	· EN3-2A  Writing and Representing 1
experiment and use aspects of composing that enhance learning and enjoyment
	6-8
	Read chapters six to eight. Read the description from “Frizzled Like a Fritter’ and have students (‘Sketch to Stretch’ (RRR pge 148) what the women on the stage looked like (The Grand High Witch before her masks was revealed)(Visualising). Have students create an imaginative description to accompany their sketch.
	
	

	· EN3-2A  Writing and Representing 1

plan, draft and publish imaginative, informative and persuasive texts, choosing and experimenting with text structures, language features, images and digital resources appropriate to purpose and audience
create literary texts that experiment with structures, ideas and stylistic features of selected authors
experiment with text structures and language features and their effects in creating literary texts, for example, using imagery, sentence variation, metaphor and word choice
	9
	Explain to the pupils how recipes are informative texts that give directions point by point on how to do something. Show the class some examples of recipes and look at how they are set out and presented. Read through the chapter ‘The Recipe’ and with the children, discuss the ingredients and directions needed for the recipe. Write out the recipe on the board as a model for the pupils using formal language and presenting it appropriately. Pupils can then invent their own formula for another spell and illustrate it accordingly. The class can create a recipe book of spells to be displayed in the classroom (Making Connections).
Teaching Notes 

· Instructional texts need to be clear and informative giving explicit directions. Encourage 

pupils to break down the process and then explain it point by point. 

· Discuss the effectiveness of the imaginary words used in the spell and encourage pupils to invent their own. 

· Break up the recipe into ‘List of Ingredients’ and ‘Method’ and then get pupils to number their directions. Pupils can illustrate some of the points and then label them
	
	


	· EN3-2A  Writing and Representing 1
compose increasingly complex print, visual, multimodal and digital texts, experimenting with language, design, layout and graphics
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	10-11
	Ask pupils to think back to the point where Bruno Jenkins disappears. Mr and Mrs Jenkins were getting concerned about where he was. Imagine they were to put up a ‘Missing Person’ poster in order to try and find him. What information would need to be included? Discuss the points mentioned on the template poster. Pupils could create a poster for either Bruno, Boy or one of the children mentioned at the beginning of the story.
Teaching Points 

· Pupils can either use the template poster or design their own on blank paper. 
· Think about the purpose of the writing and its intended audience. (information text) The poster must include accurate information about the missing person in order to help the reader try and identify them. 
· As an extension activity pupils could do Missing Person posters for each other and describe each other’s physical appearance and personality traits. These could then be read out for other class members to guess who was being described.
	
	

	· EN3-1A Speaking and Listening
use interaction skills, for example paraphrasing, questioning

and interpreting non-verbal cues and choose vocabulary and 
vocal effects appropriate for different audiences and 
purposes (ACELY1796)
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identify and summarise key ideas eg note-taking 
	12-14
	Read chapters twelve to fourteen. Discuss the following questions.
· Why do the witches let him get away?

· How does the narrator feel about being a mouse? (Questioning)
Divide the class into half so there is a story teller group and a listening group. Have the story tellers work in a team to reread the selected text and remind each other of the focus points for retell. (Summarising)
Focus Points

· The main idea

· The characters

· The setting

· The most important points 

· The problem 

· The solution (Prediction)

	````
	

	· EN3-1A Speaking and Listening
use interaction skills, for example paraphrasing, questioning

and interpreting non-verbal cues and choose vocabulary and 
vocal effects appropriate for different audiences and 
purposes (ACELY1796)
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· identify and summarise key ideas eg note-taking
	15-17
	Read chapters fifteen to seventeen.  Discuss the following questions.
· How does he get into the Grand High Witches room?

· How does Mr  and Mrs Jenkins reached?

· What is grandma and the narrators plan? (Questioning)(Summarising)

	
	

	· EN3-6B Grammar, Punctuation and Vocabulary 
understand the use of vocabulary to express greater precision of meaning, and know that words can have different meanings in different contexts (ACELA1512)
	18-19
	Read chapters eighteen and nineteen.

Break students into groups.  Divide the Alphabet between groups.  Have each group explore rich language used by the author within the chapters.  Students record onto their A3 sheets. (RRR, pp30-31) (Summarising)
	
	

	· EN3-1A Speaking and Listening
use interaction skills, for example paraphrasing, questioning and interpreting non-verbal cues and choose vocabulary and vocal effects appropriate for different audiences and purposes (ACELY1796)[image: image6.png]
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plan, rehearse and deliver presentations, selecting and sequencing appropriate content and multimodal elements for defined audiences and purposes, making appropriate choices for modality and emphasis (ACELY1700, ACELY1710)
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	20-22
	Read chapters twenty to twenty-two. 

Partner/Team Retelling (RRR, pp 88-89) Teams of three or four students reflect and talk about pertinent aspects of the story structure.  Teams take turns retelling their stories with emphasis on the targeted elements of the imaginative text.

In groups have students act out their favourite scene from the book. Record performance on the iPads.
	
	


	Outcome and Content
	Teaching and Learning Activities

Text:  The Watertower
Ensure the cycle of modelled, guided and independent support strategies is incorporated into the teaching/learning sequence
	Modes of Assessment
	

	EN3-3A Reading and Viewing

appreciate how demanding texts, eg extended novels and informative texts, contain increasing levels of complexity and abstraction to enhance enjoyment

navigate and read texts for specific purposes applying appropriate text processing strategies, for example predicting and confirming, monitoring meaning, skimming and scanning (ACELY1702)
	Lesson Focus: Imagery is the use of rich language and complex illustrations to represent actions or ideas, giving you an image in your mind as you read.

Introduce the title of the text ‘The Watertower’

Introduce the image on page 1

Have students predict what text is about

Read page 1

Ask students how they will amend their prediction and ask them to write it down as per ‘Say Something’ (p26 RRR) (Predicting)
	
	

	EN3-3A Reading and Viewing

· summarise a text and evaluate the intended message or theme
EN3-2A Writing and Representing

· compose increasingly complex print, visual, multimodal and digital texts, experimenting with language, design, layout and graphics

EN3-1A Speaking and Listening

· plan, rehearse and deliver presentations, selecting and sequencing appropriate content and multimodal elements for defined audiences and purposes, making appropriate choices for modality and emphasis (ACELY1700, ACELY1710)

· discuss and experiment with ways to strengthen and refine spoken texts in order to entertain, inform, persuade or inspire the audience
	Group Writing Task

Read entire text as per Modelled Reading

Using a ‘Story Map’ (p255, Guided Comprehension) students recall and sequence the MAIN events of the story (Summarising)

In groups, students develop, plan and write a script for a news/current affairs item (Making Connections)

This writing activity will lead to the students creating a response to the text, which will be filmed on iPads.
	
	

	EN3-7 Thinking Imaginatively, Creatively, Interpretively and Critically

interpret events, situations and characters in texts
EN3-5B Responding and Composing

· discuss how the intended audience, structure and context of an extended range of texts influence responses to texts

· analyse strategies authors use to influence readers (ACELY1801
	After viewing groups presentations and re-reading the text tell students they will complete an ‘If I Were the Author’ (p117, RRR)

Teacher models ideas, based on ideas for reflection on p116 of RRR, to include before allowing children to complete a partner sharing activity

Children complete ‘If I Were the Author’ worksheet.
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